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Executive Summary 

 

This Report reflects on the Musinc Intervention Project in a local Academy school 

which forms part of the "Using Music to Transform Lives" initiative funded by the 

National Foundation for Youth Music. 

 

The study is based on observations of the participants including recording 

statements made during the time spent in the sessions.  These statements were 

then used in a Q sort methodology.  The participants had to rank the statements on a 

Likert Scale based on tendency to agree. The positions of the statements were then 

analysed thematically to learn how the rankings reflected the importance of the 

identified themes. 

 

The statements reflected three main themes – Happy statements, Ones that 

reflected Self-esteem and those linked with the Social impact.  Forty statements 

were gathered from the observational research notes for the analysis activity.  20 

were linked to Self-esteem, 13 connected to Happiness and 7 reflecting their views 

on their Social Interactions associated with the sessions.  Despite this imbalance of 

statement themes, the ones linked to Happiness were considered by the students to 

be the most important to them and as such, most strongly linked to the impact of 

music on their lives.  It made them happy.  The statements associated with Self-

esteem, whilst being the highest in actual number, were actually lower in importance 

for the students.  The students conversed and socialised within the group with 

increasing ease as the weeks progressed and statements on the social impact did 

reflect that though still not ranked as highly as the happiness statements. 

 

Overall, the group considered the intervention and the sessions a rewarding 

experience that they looked forward to each week and enjoyed.  It would be worth 

considering that a positive experience about the process of learning, a state of mind 

which is arguably ready to learn and engage, should inevitably transfer to other 

areas of school life and the wider lives of the children and young persons. 

12th December 2019 
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This report reflects on the extent to which the aims of Musinc have been met 

by this short intervention.  

 

 

Introduction 

This Project forms part of the "Using Music to Transform Lives" programme funded 

by The National Foundation for Youth Music.  The aim of the Project is to open up 

music-making opportunities to young people and allow them to be able to use 

inclusive and creative music-making to bring about positive change to their lives. 

 

The Project is funded by the National Foundation for Youth Music who invest in 

music-making projects that help children and young people aged 0-25 to develop 

personally and socially as well as musically. They work particularly with those who 

don’t get to make music because of who they are, where they live, or what they’re 

going through.  

 

MUSINC receives level C funding from Youth Music alongside another 13 Fund C 

grant holders in the UK, and who together form the Alliance for a Musically Inclusive 

England (AMIE).  

 

MUSINC delivers its programme to meet 5 intended outcomes overall and this 

specific research project is aimed at the Personal and Social outcomes of music 

making as follows: 

 

 

 Personal: An improvement in young people’s confidence and self-

efficacy. Young people begin to develop leadership skills and use music 

for social action 

and  

 Social: Young people improve their collaborative skills 
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Project Overview 

Teesside University evaluated the impact of a term’s delivery of Musinc intervention 

in a local academy school.  The school is a mainstream, state-funded senior school 

located in an area of high social and economic deprivation in the North East.  A 

maximum of ten pupils from Year 7 (Age 11-12 years, mixed gender) were selected 

by the Academy to attend the weekly intervention music session.  The numbers 

varied each week.  Consequently, the data collection at the end of the Intervention 

was collected from those who engaged on a regular basis with the Intervention which 

was eight of the Participants. 

 

The project was co-delivered by two music leaders, one from Apollo Arts and one 

from Musinc, to lead weekly music sessions based upon the young people's musical 

interests.  The aim was to give the students a knowledge of music, rhythm and 

playing together and then produce a short recording by the end of the sessions.  

Instruments provided by the project varied weekly and included keyboards, ukuleles, 

djembe drums, a Cajón drum and guitars.  The students chose an instrument each 

week.  After the initial session, most elected to focus on one instrument.  The 

participants were asked to select their own choice of songs to be sung and learnt - 

singing and playing.  At the end they were given a recording of their performance.   

It should be noted that the Academy selected the Participants based on their own 

parameters which were not specified to the Project.  No background information 

about the participants was shared. 

 

The sessions were delivered for one hour per week over twelve weeks. 

 

 

Musinc 

Musinc is a strategic partner with the Tees Valley Music Education Hub and four 

combined authorities (Middlesbrough, Stockton, Redcar and Cleveland and 

Hartlepool.  The organisation puts interests of pupils at the heart of their work 

believing "that young people can bring about positive change in their lives and the 

lives of those around them by getting involved in making music." (Website Musinc) 
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Teesside University's Role 

Two research staff from Teesside University agreed to provide support during the 

Project in gathering data.  This was completed using narrative observation, and a 

methodology based on the use of Q Methodology and interviews.  They were not 

involved in the actual delivery of the music session. 

 

The role included the data collection and interpretation following the delivery of the 

12 week Project.  This also included writing a short Report summarising findings and 

reflecting on the process. 

 

Ethical standards were also the responsibility of the University staff in terms of the 

use and collection of the data and these standards complied with Teesside 

University's ethical processes. 

 

This Report presents an analysis of the qualitative findings based on the 

observations and data collected from February 2019 to June 2019.  In addition, the 

students were asked to participate in a summary evaluation based on Q 

Methodology which considered the participant's personal and emotional engagement 

within the music sessions. 

 

Theoretical context 

There are a number of studies that support the idea that music has an impact on 

self-esteem and social well-being on young children and adolescents (Packer and 

Ballantyne, 2010, Clement-Cortez and Chow n.d., Hargreaves and North 1999, 

Laiho, 2004, Larson, 1995, Clarkson and Robey, 2000.  Clarkson and Robey, (2000) 

recognise the significance of the role of music in a young person's overall sense of 

self.  Furthermore, Packer and Ballanyne (2010) state that overall music supports 

self-esteem and contentment and this is reinforced by Seligman and 

Csikszentmihalyi (2000)  who argue that music supports thriving rather than merely 

surviving.  Kinsella et al (2018) consider that music as a channel to success. 

 

A recent report (2018) by Birmingham City University highlighted that for music to 

succeed it was essential that there was an increased visibility of the importance of 
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music within the curriculum. For the best outcomes for students’ musical experience, 

it is necessary to have reflective co-delivery as the key to success.  

 

Kokotsaki and Hallam, (2007, p 94) acknowledge that "Music has also been shown 

to enhance a range of social and personal skills." 

 

 

Methodology and Data Collection   

Q Methodology is a relatively uncommon methodology in the music psychology 

literature (Hewitt, p.65). Hewitt (2006) argues it is an ‘under-represented method for 

data gathering and analysis in music education.  However, the method allows for an 

expression of shared views and facilitates a quantitative approach for qualitative 

considerations.  (Shemmings and Ellingsen, 2014)  It also maximises full 

involvement for the Participants.  (McKeown and Thomas, 1988,  Shemmings and 

Ellingsen, 2014)     

 

Shemmings and Ellingsen, (2014) state that Q Methodology offers several 

possibilities to researchers seeking to include groups normally excluded from 

research and that the methodology affords young people the opportunity to express 

their viewpoints when much research tends to focus on the adult's perspective.  

Within this study it was noted that one Participant had difficulty reading with 

understanding or speed and the Q Methodology enabled participation where other 

methods might have proved exclusive.   

 

The researchers visited the participant academy for the purposes of administering 

and collecting statements for the Q Methodology. The ethical guidelines from 

Teesside University and BERA were followed. Those being interviewed were told 

that they could withdraw from the process at any time. There were eight participants, 

two males and six females. 

 

 Q Methodology is the "involvement of the participant in sorting a set of items, or 

statements, in such a way as to reflect their viewpoint on a particular topic or 

concept."  (Hewitt, 2006, p.66)  The generated sample responses from the pupils 
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based on their feelings around engaging in music during this period, were drawn 

from within the observation notes during the 12 weeks.  Forty statements were 

extracted from these field notes and used.  (See Appendix 1)  Students had to 

physically sort the statements against a Likert Scale on a forced distribution system.  

(Appendix 2).  It is in sorting the statements that the "participant's subjectivity is 

shown."  (Coogan and Herrington, 2011, p. 25) 

 

Simple interview questionnaires were used on a brief basis on the end of the Q 

Methodology time to enable the students to expand on any personal feelings 

(Appendix 4).  However, these simply reflected the statements that they enjoyed the 

sessions and would have liked to have done more.  In addition, in-depth individual 

semi-structured interviews were gathered from the lead music teachers at the end of 

the intervention (Appendix 5) though these have not been included in this reflection 

as the focus of the Report is the participant’s views. 

 

 

 

Data Analysis 

This report reflects on the extent to which the personal and social outcomes of 

Musinc have been met by this short intervention.  

Due to the limited sampling the Q methodology analysis was adapted and the data 

analysed by the researchers based on the Q approach. 

 

 The Creation and Administration the Concourse of Questions 

During the delivery of the intervention, participants were observed and dialogue 

recorded during each session.   

When the delivery was completed the field notes compiled on a weekly basis, were 

reviewed and key statements based on the Participants own reflections and dialogue 

recorded during the delivery of the course were selected for use within the Q sort.  

These were selected based on a representative viewpoint to support self-reflectivity.  

(Shemmings and Elligsen, 2014)  The statements are therefore a subjective 

viewpoint. (Coogan and Herrington, 2011, McKeown and Thomas, 1988)   



 

Report on the Musinc intervention project in a local academy school  Page 9 

 

Stephenson, 1953, who introduced the methodology, considered subjectivity a key 

aspect of this approach.  (Stephenson, 1953) 

 

Statements were based on what was considered a manageable number for the 

participants to sort within the hour afforded to the researchers.  Forty statements 

were tabulated into a numbered statement sheet which captured all of viewpoints in 

a random order. This follows the guidance for using the Q Methodology approach.  

(Shemmings and Elligsen, 2014)   (Appendix 1:  Q Methodology Statements)   

 

Participants were asked to sort the statements based on a Likert Scale and a 

concourse template. (Appendix 2)  The scale ranged from -4 (Less like how I think) 

through 0 (neutral) to + 4 (More like how I think).  Participants were asked to sort the 

statement within the template grid based on "most like/strongly agree" or "most 

unlike/strongly disagree" and it was also made clear that there was no right or wrong 

answer when sorting the statements.  It was a self- reflection - their own opinion.  

(Shemmings and Elligsen, 2014, Coogan and Herrington, 2011)  The statements 

were numbered and participants given a set of numbered post it notes 1-40 and 

these were placed on the concourse grid according to their views.  The completed 

grids are included as Appendix 4. 

 

While sorting there were a number of valuable insights into how participants reflected 

on the statements. These comments were recorded during the process and further 

opportunity given to the participants when the grid was completed using a 

Questionnaire sheet.  (Appendix 4   Interview Questions - Students)  A good 

example of this is Participant 1 stated that "I would have put them all on the good 

side if I could".    (Noted on P1 sheet.  Appendix 3 - Completed Concourse Grid - 

Participants 1 to 8).  Again, this reflects the Q Methodology approach.  (Shemmings 

and Elligsen, 2014, McKeown and Thomas, 1988) 
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 Thematic Sort 

The statements were reviewed and three key themes were identified with regard to 

the Aims of the study. 

 

"To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them 

happy." 

 

The emergent themes were:   Happy, Social and Self-Esteem 

 

Happy:  Within this theme aspects considered were:  The enjoyment of participating, 

creativity linked to happiness and the joy of making their own choices.  The idea that 

they were in control of their learning. 

 

Social:  Within this theme aspects considered were:  Performing with others, 

supporting each other, sharing their work.  

 

Self-Esteem:  Within this theme aspects considered were:  Increasing confidence, 

control and choices (self-determination), intrinsic motivation, resilience and 

readiness to learn, self-efficacy, response to praise. 

 

Thematic Overlap:  It was noted that at times these themes overlapped.  e.g. choice 

and happiness intertwined (Statement 27 - I am given the chance to make choices in 

music and that makes me feel happy)  Some were less clear -Statement 28 - Music 

is cool - a suggestion of happiness but no clear reason linked. 

 

 Thematic Overview and Summary of Responses 

The themes were then sorted into designated columns.  (Appendix 7 - Thematic 

Designation Overview) 

 

It is interesting to observe that, considering the statements reflect the Participant's 

own views, the majority of the statements related to Self-Esteem. 
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Theme No. of Statements 

Self Esteem 20 

Happy 13 

Social Interactions 7 

 

 

It is important to note that because of this disparity of numbers relating to the 

themes, any data analysis cannot simply work with number of statements.  The 

analysis needs to be a qualitative reflection on the statements and the Participant's 

responses to the Intervention.  

 

The Participant's responses (Appendix 3 - Completed Concourse Grid - Participants 

1 to 8) were then tabulated in to columns to focus upon which statements were listed 

under each position on the Likert Scale.  (Appendix 8   Summary of Responses 

Overview) 

 

 Reflections on Responses 

The statements were in general very positive about their experiences on the 

intervention course.   The Participants felt challenged to place the statements as 

they wanted them all to be in the "Strongly agree" range.  Therefore, it should be 

emphasised that this review is considering which of the statements (and by default 

the positive themes) the participants considered most important to them. 

 

Statement 1 -" Music makes me happy" and/or Statement 3 - "Dance , music and 

friends makes me happy" were positioned in the +3 and +4 matrix by 6 of the 

Participants.  3 Participants put Statement 36 - "I look forward to music each week" 

in the same range.  This would evidence that within this group and intervention, the 

significant positive link is between music and a feeling of being happy.  

 

Conversely, Statement 40 - "I like working with others in music - it helps" appears 4 

times in the -4 and -3 range.  Indeed, it actually only ever appears in the minus range 

for each participant.  Therefore, it could be inferred that the social aspect of the 

intervention was of least importance to this group.  However, the duration of the 



 

Report on the Musinc intervention project in a local academy school  Page 12 

 

intervention might have impacted on whether there was sufficient time for a 

deepening of the social dynamics.  It should also be noted that actually the majority 

of the positive statements gathered during the intervention were linked to self-

esteem.  In summary, although the statements (which are made unconsciously and 

naturally) reflected self-esteem, when consciously deciding on importance scale they 

chose happiness. Does this raise another question around which is the most reliable 

– conscious or sub-conscious? 

 

Nevertheless, the overview would also indicate a potential for the social interaction to 

be a positive outcome for these interventions in that Statement 7 - "Music gives me 

the opportunity to show others I can do something well" (6 participants) and 

Statement 9 - "I enjoy sharing music and teaching each other" (5 statements) were 

beginning to feature on the positive side. 

 

The Self-Esteem statements, which formed the majority of the student's own 

reflections as observed within the delivery of the intervention, indicated that Self 

Esteem was not as significant to the participants as happiness.  The key statement 

that appeared within the positive range for Self Esteem (+2 to +4) was Statement 10 

- "I always concentrate in music because I like it" -  which actually links back to 

enjoyment and in that sense reflects yet again the happiness theme and arguably 

illustrates the fact that a positive learning environment promotes a positive 

engagement to learning. 

 

In addition, Statement 19 - "I want to continue with music as it makes me feel 

confident" - appears in the positive range for 5 participants and as such 

acknowledges the desire to continue with music and that they considered this 

enabled them to develop their self-confidence..  However, the remaining 3 

Participants were neutral (2 responses) or on the negative range. (1 response). 

 

Interestingly, Statement 24 - "I think music has helped me be a more self-confident 

person" -  that links music directly with self-confidence appears once as a +4 but the 

remainder of participants rated it in the lower part of the scale including one at -4.  

This could of course be linked to the limited time for the intervention or perhaps the 
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Participants did not feel that their self-confidence was increased or needed to be 

increased.  This is a subjective area. 

 

An emphasis is also emerging on the concept of relaxation and readiness to learn.  

Other research (Hallam, 2010) suggests there is a direct correlation between 

relaxation, happiness and a readiness to learn and that active engagement with 

music can have a positive impact on the intellectual, social and personal 

development of children and young people.  (Hallam, 2010).  Statement 15 - " I find I 

can relax when working with music " and Statement 13 - " Playing music makes me 

smile " - 7 of 8 Participants placed both statements in the strongly agree range.  

Statement 12 - " I have realised I have new skills and that makes me happy " - and 

Statement 14 " I have found something I am good at and that makes me happy" 

were both placed on the strongly agree range by 6 of the 8 Participants. 

 

 

 Participant 8 - A Divergent response 

 This Participant was fully engaged in the Intervention and observations would 

suggest that they were musically talented and immersed themselves in the sessions 

on a weekly basis.  This observation was supported by the music staff.  It is therefore 

interesting that the Participant actually prioritised Statement 36 - " I look forward to 

music each week" and the Happy statements were placed in a lower position.  The 

2+ and 3+ Statements were actually about self-esteem and concentration, readiness 

to learn and a sense of purpose around the delivery giving a readiness to learn. 

 

 

 Observation on Statement placement 

Whilst the number of Statements in each grid point cannot be viewed in isolation as 

previously noted, it can be observed that certain placements have no responses. 

In Social Statements - none appeared as the 4+ for any Participant 

In the Happy Statements - the only few that appeared in the negative range were 

related to dance and clapping. 
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 Additional Interviews 

These were used as a supporting mechanism only as the main consideration for this 

Report was to gain an understanding of the participant’s views – did the intervention 

bring about positive change and make the students happy? 

 

Aims:   "To consider if music contributes to an improvement in self-

confidence.   To consider if music-making brings about a positive change - 

makes them happy." 

 

Interviews were transcribed in full and a thematic analysis undertaken (Patton, 1990; 

Braun & Clarke, 2006). This evidence is presented as a series of reflections within 

the report.  As Finney and Harrison (2010) argue this is ‘well established in music 

education’.  

 

 

Key Challenges 

There were several challenges linked to delivery of this Project. 

 

 Rooming    No specific room was provided for the delivery of the Intervention.  

Some weeks a room was readily available but other weeks a significant amount 

of time was lost in searching for a suitable space.   Sometimes inappropriate 

rooming was provided as the music leaders and pupils were asked by another 

practitioner working in an adjacent room, to be quieter. 

 

 Staffing    One member of staff attended one session in a behaviour support 

capacity.  No teaching members of staff were involved in the project - perhaps a 

missed opportunity. 

 
 

 Wrong group    During the initial two weeks of the Project, the wrong group was 

sent to the music leaders.  (Year 9)  There was a mix-up with the participants for 

another music singing session taking place in the Academy. 

 



 

Report on the Musinc intervention project in a local academy school  Page 15 

 

 Variation in Pupil Attendance    The project clashed with pupil's other 

commitments on the timetable including a school trip and literacy intervention 

sessions. 

 
 

 Time tabling Music   Though the Participants expressed repeatedly that they 

wanted to continue with the intervention and have access to music within their 

curriculum - this was outside the scope and remit of this study.  Musinc have 

offered to facilitate this and the staff involved made all the Participants aware of 

the opportunities in the community. 

 

Despite the challenges, the Project was delivered effectively and the students looked 

forward to the session each week.  They thrived within the sessions.  However, it is 

important to remember that these organisational challenges could have impacted on 

the outcomes. 

 

Following an interim meeting with Musinc outlining some of these challenges, Musinc 

did offer to extend the Project and provide further sessions to compensate for the 

initial muddle.  These were declined. 

 

It was also stressed that Musinc usually meets with staff at the settings prior to any 

intervention but staff changes made this difficult on this occasion.  The discussions 

usually clarify the requirements and expectations for both parties and the outcomes 

anticipated.    

 

Some of the Key Challenges might have been avoided and so this demonstrates the 

necessity of clear and effective communication. 

 

CD generated for all Participants 

We would also note that the Music staff delivering the intervention recorded 

the Participants’ songs from the final session.  This was an unexpected bonus 

for the children and they were clearly highly delighted when presented with the 

CD on the data collection week.  Credit to the staff involved. 
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Conclusion 

As noted above, the Programme has five intended outcomes overall and this specific 

Project is aimed at the Social and Personal outcomes as follows: 

 

 

 Increasing young people's use of music making to bring about positive 

change in their own lives 

and  

 Improving young people's self-efficacy, self-esteem, engagement, 

confidence and resilience 

 

 

The music intervention was a success with the Participants openly sharing they 

looked forward to each Wednesday and the music session.  One Participant 

acknowledged they had not been late for school on a Wednesday whilst the 

Intervention was scheduled for that day.  This was a very tangible evidence of the 

positive impact on their lives.   

 

The Statement Review would indicate that in prioritising the Happy statements 

Participants viewed the music delivery in a positive light and that they felt it had an 

bearing on their lives.  The statements were based on their own dialogue as the 

weeks progressed and these reflected positively on the impact on their self-esteem 

(forming 20 of the 40 statements) and on their happiness (forming 13 of the 

statements). 

 

Within the observations and recording of the sessions, it was clear that the children 

grew in confidence as the Intervention progressed based on the increasing amount 

of dialogue and cross-group conversation.  In addition, the majority of statements 

came from the later sessions which could be deemed to reflect the participant's 

growing confidence as they felt able to share their thoughts and these impacted 

positively on their self-esteem - it made them happy. 

 

 



 

Report on the Musinc intervention project in a local academy school  Page 17 

 

Appendix 1   Q Methodology Statements 

 

Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them happy.  

1  Music makes me happy 

2  Even getting things wrong is fun 

3 
 Dance, music and friends are the three things 

that make me happy 

4  Music lets me share and help my friends 

5  Getting things wrong helps me learn 

6  I am happy to ask for help in music 

7 
 Music gives me opportunity to show others I can 

do something well 

8 
 Enjoying music makes me feel good about  

myself 

9  I enjoy sharing music and teaching each other 

10  I always concentrate in music because I like it 
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Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them happy.  

11 
 I know how to do things in music now and that 

makes me proud 

12 
 I have realised I have new skills and that makes 

me happy 

13 
 Playing music makes me smile 

14 
 I have found something I am good at and that 

makes me happy 

15  I find I can relax when working with music 

16  It is nice to realise I can do it 

17  When we get things right I feel like clapping 

18 
 I feel I can succeed in music which is a good 

feeling 

19 
 I want to continue with music as it makes me feel 

confident 

20  I like showing others I can do it 
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Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them happy.  

21  I can make my own decisions about the music 

22  I like being praised in music 

23  I just want to do music all the time 

24 
 I think music has helped me be a more self-

confident and positive person 

25 
 I feel part of a group in music which makes  

me happy 

26 
 I feel the group supports each other in the  

music which is lovely 

27 
 I am given the chance to make choices in  

music and that makes me feel happy 

28  Music is cool 

29  Music gives me a chance to be creative 

30  Music is hard but I like to try  
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Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   

To consider if music-making brings about a positive change - makes them 

happy.  

31 
 I know I got better every week and that makes 

me feel good 

32  I keep trying because it is worth it 

33 
 I didn’t mind practising my instrument  

because I knew I was getting better 

34 
 I like to concentrate in music because I get 

better 

35  I feel good when I get the music right 

36  I look forward to music each week 

37 
 I like being left to work independently knowing 

help is there if I need it 

38  I like being trusted to learn 

39  I feel confident when in music sessions 

40  I like working with others in music—it helps 
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Appendix 2   Q Methodology Concourse - Likert Scale 
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Appendix 3 - Completed Concourse Grid - Participants 1 to 8 

 

Participant 1 

 

 

Participant 2 
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Participant 3 

 

 

Participant 4 
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Participant 5 

 

 

Participant 6 
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Participant 7 

 

 

Participant 8 
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Appendix 4   Interview Questions - Students 

 

Interview Questions:  Musinc 

Gender: 
Year group: 

The aim of the music sessions was to help improve self-confidence and bring 
about a positive change - make you happier. 
Would you agree this has been achieved?  Why do you think this? 
 
 
 
 
 

How did the music session make you feel the rest of the day? 
 
 
 
 
What do think were the long-term benefits of doing the music sessions? 
 
 
 

Can you give some examples as how this has helped you? 
 
 
 

Do you think that your friends would have enjoyed this? 
 
 
 

Have you any suggestions to improve the music sessions?  (Time, larger 
group, performance opportunities?) 
 
 
Are there any questions you would have included on the Q game?  
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Appendix 5   Interview Questions - Staff 

 

Interview Question Guidelines  (Link examples throughout) 

 

Background questions 

Background information 

How long have you been teaching music? 

How did you learn your musical skills? 

Did you have an inspirational teacher? 

 

The Intervention 

How successful do you think the intervention was? 

What were the best aspects?  Examples 

What were the challenges?   Examples 

Was there anything unique about this intervention? 

 

 

Anything else you would like to comment upon? 
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Appendix 6   Music Intervention   Q Methodology Question Coding 

 

Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them happy.  

1  Music makes me happy 

2  Even getting things wrong is fun 

3 
 Dance, music and friends are the three things 

that make me happy 

4  Music lets me share and help my friends 

5  Getting things wrong helps me learn 

6  I am happy to ask for help in music 

7 
 Music gives me opportunity to show others I 

can do something well 

8 
 Enjoying music makes me feel good about  

myself 

9  I enjoy sharing music and teaching each other 

10  I always concentrate in music because I like it 
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Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them 

happy.  

11 
 I know how to do things in music now and that 

makes me proud 

12 
 I have realised I have new skills and that makes 

me happy 

13  Playing music makes me smile 

14 
 I have found something I am good at and that 

makes me happy 

15  I find I can relax when working with music 

16  It is nice to realise I can do it 

17  When we get things right I feel like clapping 

18 
 I feel I can succeed in music which is a good 

feeling 

19 
 I want to continue with music as it makes me 

feel confident 

20  I like showing others I can do it 
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Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them happy.  

21 I can make my own decisions about the music 

22  I like being praised in music 

23 I just want to do music all the time 

24 
 I think music has helped me be a more self-

confident and positive person 

25 
 I feel part of a group in music which makes  

me happy 

26 
 I feel the group supports each other in the  

music which is lovely 

27 
 I am given the chance to make choices in  

music and that makes me feel happy 

28  Music is cool 

29  Music gives me a chance to be creative 

30  Music is hard but I like to try  
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Music Intervention  : Q Methodology 

To consider if music contributes to an improvement in self-confidence.   To 

consider if music-making brings about a positive change - makes them happy.  

31 
 I know I got better every week and that makes 

me feel good 

32  I keep trying because it is worth it 

33 
 I didn’t mind practising my instrument  

because I knew I was getting better 

34 
 I like to concentrate in music because I get 

better 

35  I feel good when I get the music right 

36  I look forward to music each week 

37 
 I like being left to work independently knowing 

help is there if I need it 

38  I like being trusted to learn 

39  I feel confident when in music sessions 

40  I like working with others in music—it helps 
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Appendix 7   Thematic Designation Overview 

Music Intervention  :  Thematic Designation Overview 

Theme Happy Social Self Esteem 

Question 
Numbers 

1 
Music makes me happy 

4 
Music lets me share and help 
my friends 

5 
Getting things wrong helps me 
learn 

2 
Even getting things wrong 
is fun 7 

Music gives me the 
opportunity to show others I 
can do something well 

6 
I am happy to ask for help in 
music 

3 
Dance, music and friends 
makes me happy 

9 
I enjoy sharing music and 
teaching each other 

8 
Enjoying music makes me feel 
good about myself 

12 
I have realised I have new 
skills and that makes me 
happy 

20 
I like showing others I can do 
it 10 

I always concentrate in music 
because I like it 

13 
Playing music makes me 
smile 

25 
I feel part of a group in music 
which makes me happy 

11 
I know how to do things in music 
now and that makes me proud 

14 
I have found something I 
am good at and that makes 
me happy 

26 
I feel the group supports 
each other in the music 
which is lovely 

16 
It is nice to realise I can do it 

15 
I find I can relax when 
working with music 

40 
I like working with others in 
music - it helps 

18 
I feel I can succeed in music which 
is a good feeling 

17 
When we get things right I 
feel like clapping 

  
19 

I want to continue with music as it 
makes me feel confident 

23 
I just want to do music all 
the time 

  
21 

I can make my own decisions 
about music 

28 Music is cool   22 I like being praised in music 

29 
Music gives me a chance to 
be creative 

  
24 

I think music has helped me be a 
more self-confident person 

35 
I feel good when I get the 
music right 

  

27 
I am given the chance to make 
choices in music and that makes 
me feel happy 

36 
I look forward to music 
each week 

  
30 

Music is hard but I like to try 

    
31 

I know I got better every week 
and that makes me feel good 

    32 I keep trying because it is worth it 

    

33 
I didn't mind practising my 
instrument because I knew I was 
getting better 

    
34 

I like to concentrate in music 
because I get better 

    

37 
I like being left to work 
independently knowing help is 
there if I need it 

    38 I like being trusted to learn 

    
39 

I feel confident when in music 
sessions 

Total  13  7  20 

Happy 
Within this theme aspects considered were:  The enjoyment of participating, creativity linked to happiness and the joy 
of making their own choices.  The idea that they were in control of their learning. 

Social 
With others  Performing  Supporting each other Independence  Balance of "power" 
Within this theme aspects considered were:  Performing with others, supporting each other, Sharing their work. 

Self-
Esteem 

Within this theme aspects considered were:  Increasing confidence, Control and choices (self-determination), intrinsic 

motivation, resilience and readiness to learn, self-efficacy, response to praise. 

Note: 

It was noted that at times these themes overlapped.  e.g. choice and happiness intertwined (Statement 27 - I am given 

the chance to make choices in music and that makes me feel happy).  Some were less clear -Statement 28 - Music is 

cool - a suggestion of happiness but no clear reason linked. 
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Appendix 8   Summary of Responses Overview 

Music Intervention 
Summary of Responses Overview 

Theme P -4 -3 -2 -1 0 +1 +2 +3 +4 

Happy 

1 2  1 
17  28  

29 
23 

3  12  13  
15 

14  35 36  

2 17 3 35 14  23 2 29 12  13  15 28 1  36 

3   35  36 28  29 17  23 
12  13  
14  15 

 3 1  2 

4 12   35 29  36 
2  14  15  

28 
13 1 3  23 

5 17  14  35 2  15 
12  23  28  

29 
 13  36 1 3 

6   35  36 17  29 23  28 2  14  15 3  12  13  1 

7   29  36 
25  28  

35 
23 

12  13  
14  15  

17 
 2 1  3 

8   
3  13  23  

35 
1  2 28  29 

12  14  
15  17 

  36 

           

Social 

1   40 20 9  25  26 4  7  

2 20  4  40 7  9 25   26  

3 40   26 20  25  7  9 4  

4 20 7 40 17  25   9  26 4  

5  20  4  40 25 7 9 26  

6 40   20 26  4  9 7  25  

7 40  20  4  7 9  26  

8  40  9  25 20  4  26 7  

           

Self-
Esteem 

1 5 
6  30  

33 
16  38  

39 
24  32  

34 
21  22  31 19 8  10  37 27 11  18 

2  30  38 8  34 22  24 
5  6  10  11  

18  37 

19  27  
32  33  

39 
16  21 31  

3 24 
37  38  

39 
32  33  

34 
27  30  

31 
18  19  21  

22 
10  16 5  8  11 6  

4  18  19 
16  24  
38  39 

8  11  33 
6  21  30  31  

32  34 
22  27 5  37 10  

5 6 22  32 
33  37  

39 
18  31 8  11  27 

5  16  19  
21  38 

30  34 10 24 

6 37 
34  38  

39 
5  8  31 

10  24  
30 

11  18  21  
22  33 

6  16  27  32 19 

7 38 
21  30  

39 
22  37 

24  31  
34 

6  18  19  27  
32  33 

16 
5  8  10  

11 
  

8 5  37 30  33 34 18  31 
8  11  16  21  

24 
27  39 10  19  32 6  22 38 
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Appendix 9   Ethical Consent Forms 

A:  School Consent 

 

Anonymised Letter of Consent from the Location used for the study. 
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B:  Participant Consent/Parental Consent 

INFORMATION SHEET  

 

The aim of this study is to open musical opportunities to young people (in secondary 

school) and consider if music contributes to an improvement in self-confidence.  To 

consider if music-making brings about a positive change – makes them happy.   

  

The research will involve researcher observation of students during the delivery of a music-

making workshop.  This will include: 

 

• Talking to the students during the workshops so that they have opportunity to tell 
their ideas and feelings.  

• Listening and observing what the student does and says during the workshop 
activities. 

• After a number of sessions the students will be asked to sort a number of 
statements into order based on a scale of agree to disagree. Their statement 
scale will be photographed for research purposes.  (Anonymous)  

 

The school, the staff and the student’s anonymity will be preserved and full confidentiality in 

research will be maintained. All participants have the right to withdraw from the research by 

March 27th 2019 without giving a reason and without your rights being compromised. To 

withdraw you should contact Rita Winstone or Catherine O’Brien using the e-mail address 

below. Any transcripts pertaining to those that withdraw will be immediately destroyed. 

 

At any point in the research the class teacher or parent can remove a child from the project, 

without disclosing a reason.  There is no limit on this. Any observations pertaining to the 

child will be destroyed.  

 

All transcripts of data will be retained by Rita Winstone or Catherine O’Brien (Principal 

Investigators) and will not be used for any purpose other than for the research described 

above. The observation transcripts will be stored within secure premises and on computer 

files accessible only to Rita Winstone and Catherine O’Brien.  All information will be made 

anonymous - you and any other persons or locations mentioned will be provided with false 

names.  

 

The data from the study will be used to produce a written report and may be published in 

academic journals and/or part of a Doctorate study. 

 

Personal data including special category data obtained for the purposes of this research 

project is processed lawfully in the necessary performance of scientific or historical research 
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or for statistical purposes carried out in the public interest. Processing of personal data 

including special category data is proportionate to the aims pursued, respects the essence of 

data protection and provides suitable and specific measures to safeguard the rights and 

interests of the data subject in full compliance with the General Data Protection Regulation 

and the Data Protection Act 2018. 

  

 

Rita Winstone 

r.winstone@tees.ac.uk 

February 2019 

 

 

Catherine O’Brien 

Catherine.OBrien@tees.ac.uk 

February 2019 
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CONSENT FORM  

 

Title of Project: To open musical opportunities to young people (in secondary school) 

and consider if music contributes to an improvement in self-confidence.  To consider 

if music-making brings about a positive change – makes them happy.   

 

Principal researchers: Rita Winstone; Catherine O’Brien 

 

Details of the study. 

 

The project is mainly about music-making and having fun with music.  During the weeks the 

music group is performing, the observers will make notes of comments linked to this project. 

These could be incidental comments or from an interview.  They also will include comments 

from the students and adults involved as appropriate.  These statements will then form an 

activity at the end.  The students will be asked at the end of the project to sort these 

statements in a range from agree to disagree based on their own feelings. 

 

 

1. I have read and understood the information sheet dated February 2019 for the above 

study and was allowed the opportunity to ask questions regarding the study. 

 

2. I recognise that my child’s participation in the study is voluntary and I have the right to 

withdraw my child from the research up until March 27th 2019 without giving reasons by 

contacting the researcher using the details on the information and debrief sheets I have 

been given. 

 

3. I recognise that the school and the children’s anonymity will be preserved and full 

confidentiality in regard to participation in the research will be maintained 

 

4. I understand that I have the option of withdrawing my child and/or my child’s data from the 

project at any point. 

 

5. I understand that the data will be retained by the principal researchers, Rita Winstone and 

Catherine O’Brien, and will not be used for any purpose other than for the research 

described to me in the information sheet already provided. I have been informed that all the 

data will be stored within secure premises and on computer files accessible only to the 

research team named above.  
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6.  The information that your child has provided will be used to form part of a written report 

and possibly academic papers that will be published via academic journals.  

 

In light of the above stipulations, I agree that my child can take part in this study. 

 

 

---------------------------- -------------------- -------------------- 

Name of interviewee  Date   Signature 

 

 

---------------------------- ------------------- -------------------- 

Name of researcher  Date   Signature 

 

 

C:  Staff Consent 
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